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1. Leadership Development in Education worldwide
This second report about leadership development in education depicts worldwide developments from about 2010 till now. Earlier developments are reported in the first report (Leadership Development in Education worldwide till 2010). This overview starts with the role school leaders can play in achieving equity. 
After that (as in the first report) this report starts with sketching the situation in the USA (with a main role for ISLLC and for the Wallace Foundation). Next is described the situation in the UK (focusing on the role of the National College for Teachers and Leaders - NCTL). 

For Europe are mentioned the Organisation for Economic Co-operation and Development (OECD) and the European Policy Network on School Leadership (EPNoSL)). 
Other documents from Europe are from the organisations ESHA and ETUCE and from the countries Scotland, Spain and Sweden.

Developments in other regions like in Asia are relevant because of the differences in culture compared to global Western ideas. Hargreaves investigates the fit of Singapore with his ideas of the fourth wave.
Developments in Australia and New Zealand focus on the work of Mulford and the New Zealand Leadership Plan.
Globally seen the McKinsey reports much have contributed to align discussions in the field.

The overview concludes with developments in Latin America and finally focuses on Ecuador 
This overview mainly mentions crucial reports and documents and presents short descriptions and quotes of the contents with or without comments on that content. 

In general the reports and documents used are free available on Internet. Paid-for-journals and books are scarcely used. 
Presumably for many of the readers these journals and books are not available because of the costs. 
For readers with free access there is ample reference to articles in professional journals in the reports and documents mentioned. 
2. School leaders achieving equity

There is a huge amount of literature and research on equity, equality, social justice etc.
Some of that (e.g. from the perspective of critical theory) is rather difficult to read. And proponents can widely differ on reasons why schools and school systems time and time again have to wrestle with the problem of inequity and what should be achieved. Is it sufficient that students have the same chances in school or should schools compensate (spend more time and money, the better teachers) on students from lower SES families?
Below some examples are mentioned. First from Canada and Sweden, countries where one would expect equity to be a lesser problem.
- Goddard Managing Equity Experiences from Canada and Sweden ISEA 2010

Even in Sweden a denial of the need for equity.

'Both Canada and Sweden are experiencing major demographic changes that have an impact on the organisation of schools. Here we report on an exploratory study which sought to examine the ways in which principals from each of those two countries manage questions of equity. The findings of this small-scale preliminary investigation suggest that principals actively resist any attempts to recognize diversity and difference. Where diversity and difference were recognised, it was in the sense of a deficit model. Further, we found a consistent superficiality with respect to discussions of values or of alternative pedagogical or organisational approaches. Rather, respondents gave the impression of being pragmatic and situation-based, using avoidance strategies to minimise differences with the intention of creating equitable access and opportunity for all students. Further and more comprehensive research is required to determine the extent to which these findings may be replicated in other jurisdictions.' (p 3).

- Lumby Leading Organizational Culture : Issues of Power and Equity 2012

‘It concludes that leaders are currently ill-served by encouragement to focus on aligning the organization’s members to a single, strong culture and that the persistent surface engagement with culture may perpetuate inequalities.’ (p 576).
- Lumby Longstanding Challenges New Contexts Leadership for Equality ISEA 2013

‘The article has depicted a world that is dramatically changing around us and where the young are particularly vulnerable. It has suggested that educational leaders work within structures that, even when they appear to aim at greater equality, often have the opposite effect to that espoused. I have made a case that educational inequality persists not primarily because of deliberate decisions to favour some over others, but because ‘Despite what appear to be good societal intentions on the surface, something below the surface is clearly at work’ (Chugh 2004: 207).
The instances I have given in this article – supporting poor children economically, enrolling the community to prevent teenage pregnancy, transforming curriculum and pedagogy, facilitating conversations about racism, training children as researchers – are examples of actions aimed at increasing distributive, recognition and relational justice. None are unfeasible in practical terms in most contexts. They are, however, risky in potentially provoking disapproval and backlash from teachers and or parents. They demand a focus on the long-term and indistinct goal of equality, rather than the immediate gratification of approval from those who are happy for things to continue as is, who for example resent resources being moved to disruptive or academically ‘failing’ learners, or who disagree with teaching in different ways. (p 28). ….
The message of this article is not a comfortable one. It does not provide reassurance that we are all doing a good job, nor offer easily adopted formulae for action. It asks that leaders engage with some difficult facts and act on them in individualised ways that demand persistent thought and effort to address seemingly intractable issues. Leaders are not powerless tools of the system. Rather, they can harness a range of resources to resist ethical bleaching (Tenbrunsel & Messick 2004) and in their daily practice become thoughtful, persistently working with others to invent ways to lead for greater equality.’ (p 29)

3. The situation in the USA
As detailed in the first report in the USA many organisations are working in the field of educational leadership. 
Of major importance are the new ISLLC standards published by the Council of Chief State School Officers (CCSSO). This is the 2014 update of the 2008 version. Many organisations supported the development. The draft is made on the basis of ‘Standards for Educational Leaders: An Analysis’ (CCSSO 2013).
‘The purpose of this report is to review the ISLLC 2008 standards in light of today’s educational context and educational research and practice. This report includes eight main sections and a series of appendices. These sections include 1) an introductory analysis of leadership standards; 2) a brief history of the ISLLC standards and the Performance Expectations and Indicators for Education Leaders; 3) key changes in our education context since 2007; 4) the development of leadership standards in cutting edge districts; 5) large urban districts putting leadership standards to work in principal evaluation systems; 6) leadership research since 2007, detailing what we know now that we didn’t know then; 7) a mapping of leadership standards and a review of previous mapping work including studies of sample state and district leadership standards currently in use and the differences between these current standards and the ISLLC 2008 standards; and, 8) questions to consider to inform stakeholder discussions concerning the review of leadership standards as related to whether a new set of leadership standards should be developed to serve as living documents, responsive to ongoing changes in the education context.’ (p 4)
Worth mentioning for the period discussed here are the reports of the Wallace Foundation (Corcoran, 2013, Districts Matter, 2013, Investigating the Links to Improved Student Learning, 2010, Recent Leader Standards, 2013, Seashore Louis, 2010, The Making of the Principal, 2012, The School Principal as Leader, 2013, Turnball, 2015, Turnball, 2013). 
The Wallace Foundation also supported the work of CCSSO.

‘The Wallace Foundation is currently working with six large urban districts on principal pipeline development in order to test its theory about what it takes to build a sustainable principal pipeline. According to The Wallace Foundation, “This [principal pipeline] initiative utilizes the results of 10 years of site work and research in education leadership to inform the construction of a sustainable principal pipeline. The goal is to demonstrate that when an urban district and its principal training programs provide large numbers of talented, aspiring principals with the right pre-service training and on-the-job evaluation and supports, the result will be a pipeline of principals able to improve teaching quality and student achievement district-wide, especially in schools with the greatest needs.”5 In support of this goal, the foundation plans to document strategies employed by the six demonstration districts as well as the lessons learned while building their own district principal pipeline. This information will serve as a resource to other states and districts engaged in similar work.’ (Standards for Educational Leaders: An Analysis’, CCSSO, 2013,.p 3)

Some remarks on the main reports:

- Taking charge of principal preparation: A Guide to the NYC Leadership Academy’s Aspiring Principals Program (2014) proudly presents its standards-based, experiential learning approach (including the steps before and after training). 
To get an idea of the main roadblocks in developing next generation transformational school leaders at the large scale required see Bierly 2013 (A Bain & Company report). One part of the systemic solution advocated is to take care as a district for a talent pipeline for principals.
Different principals with different competencies also require different principal supervisors. Corcoran (2013) provides recommendations for building more effective principal supervisory systems. 
Chingos (2013) finds superintendents to account only for a fraction of a percent (0.3 percent) of student differences in achievement. ‘Individual superintendents who have an exceptional impact on student achievement cannot be reliably identified.’ (p 1). ‘Teachers/classrooms, schools/ principals, and districts having an impact that is orders of magnitude greater than that associated with superintendents.’ (p 13).
Other USA reports:

The Discussion Guide ‘School Leadership, Improving State Systems for Leader Development’ (NASBE) 2011 outlines what can be done at state level (States like California). The key elements of successful systems are not a surprise (1. Sate Standards, 2. Principal Training, 3. Professional Development and other Supports and 4. Principal Evaluation). Surprising is that according to a Public Agenda survey, almost 67 percent of principals reported that pre-service programs did not prepare them for the realities of leading a school (p 7) and that a national study of state and district principal evaluation found that few principal evaluations are based on principal behaviors or research-based strategies. Additionally, many principals felt the evaluations generally gave positive reviews, but provided little guidance on improving practice. (p 9). (Report also supported by the Wallace Foundation).
Seashore Louis and Robinson (2012) report on how US school leaders make sense of external mandates, and the way in which their understanding of state and district accountability policies affects their work. It is concluded that: 
‘external accountability policy may have a positive impact on instructional leadership – where they see those policies as aligned with their own values and preferences, and where they see their district leaders as supportive of school-driven accountability initiatives….. Where one or the other of these factors is weak or missing, on the other hand, leaders demonstrate more negative attitudes to external accountability and weaker instructional leadership.’ (p 629)
Jennings (CEO of the Center on Education Policy (CEP)) presents an overview of the three major reform movements he identifies looking back over 44 years of involvement in education): Equity-based reform; School choice; Standards-based reform. 
‘Each of these three reform movements has left its mark on American education, but each has fallen short of its initial promise.’ (p 6). In his perceptions there is a need now to focus on the Common Core State Standards, to treat teachers as true professionals and to find the funding for it and spread it equally. (p 7). 

Weiss ‘Market-oriented education reforms rhetoric trumps reality’ (2013) presents the market-oriented reform movements and their core components. 
‘Reformers assert that test-based teacher evaluation, increased school “choice” through expanded access to charter schools, and the closure of “failing” and underenrolled schools will boost falling student achievement and narrow longstanding race- and income-based achievement gaps. (p 3).
Weiss and Long state that student achievement is in fact increasing, and race-based achievement gaps have been shrinking (p 7). They investigate evidence on the effect of these reforms on student outcomes and present examples from Chicago, New York City and Washington DC.

Their conclusions are:

• The reforms have not strengthened school systems in the three cities
• The reforms have not improved student outcomes
• The reforms have not saved money.
The report is an excellent example how the fight between market-orientation and other philosophies or approaches is fought.
Which side one chooses has strong consequences for design and implementation of principal training and support. For Ecuador the choice is different from the mainstream in the USA.
4. The situation in the UK
Early writes about the situation in the UK:

‘The English education system is experiencing an era of unprecedented change, at least as significant as the move to Local Management of Schools after 1988. Nowhere are these changes more keenly felt than amongst the leadership teams and governing bodies of the country’s schools.

The most public manifestation of change has been the move to academy status for several thousand schools and the opening of new free schools. This brings both additional freedoms as well as increased responsibilities for the leadership teams involved. But other changes may prove to be equally far reaching: a new accountability framework; curriculum, assessment and qualification changes; new performance management arrangements; new funding models; and a fundamental effort to sweep away bureaucracy and free up schools to focus on their own priorities. Finally the establishment of a network of Teaching Schools, based upon the principles of Teaching Hospitals, is at the heart of the vision for a self-improving schools system, owned and driven by schools themselves.’ (Early, Review of the school leadership landscape NCSL 2012).
Glatter, one of the first researchers about school leadership in the UK reflects on the developments in the field since 1975 under the intriguing title of: ‘Persistent Preoccupations, The Rise and Rise of School Autonomy and Accountability In England.’

Simkins even goes back to the Era of Administration (1944 until the mids-1980s) whereafter he discusses the Era of Management and the Era of Leadership (since 1997).

‘This analysis shows how patterns of Leadership and Management Development provision have changed, with a slow but consistent movement from relatively limited and fragmented provision to one of the most centralized forms in the world. The second part broadens out the analysis, using as a framework three ‘perspectives’: the functionalist, the constructivist and the critical. It explores the literature on LMD, identifying areas of consensus or conflict, and suggesting where more work needs to be done. This includes more work from a variety of constructivist perspectives, especially on leader identity formation; more critical analysis of the content and processes of LMD; and more work on the ways in which power is distributed and used in LMD, especially at the ‘meso’ level between the individual programme or activity and national policy.’ (p 621).

Especially the parts on the critical perspective (p 630) seem to be relevant for the discussions in Ecuador.

The role of the once famous National College for School Leadership (NCSL) has considerably changed. The name has changed (another time) into National College for Teaching and Leadership (NCTL) after merging with the Teaching Agency (created in 2012 from several predecessors), but more important is the fact that the philosophy of supporting school leaders has changed remarkably. 
The process of merging was argued by reasons of better transparency and value for money. ‘Considerable economies of scale were achieved by combining “back office” functions through shared corporate services across DfE and its agencies.’
One of the problematic effects is that it became rather difficult to access the once very rich documentation base of NCSL.

The change in philosophy becomes quite clear form the report of Stoll: ‘Three greats for a self-improving school system pedagogy, professional development and leadership’ (2015). Schools should be self-improving building on alliances with other schools. It also becomes clear from aim 2 of the NCTL ‘Helping schools to help each other to improve’ and its priorities in providing services ‘NCTL expects to play a decreasing role, retaining only those functions that cannot readily be performed by schools and are required by school leaders or Ministers’ (p 9) (NCTL Business plan 2014-2015)
The report of Aston shows that middle tier bodies take over the task of supporting school improvement and school-driven system leadership. 
‘By „middle tier‟ we mean the diverse range of bodies that operate between schools and central government to support school-led improvement. This includes, among others, local authorities, school clusters, academy chains, Teaching School Alliances, education trusts and partnerships.’ 
(What works in enabling school improvement? The role of the middle tier p 3).
Earlier (2011) Crawford reported on an evaluation of the new National Professional Qualification for Headship (NPQH) in England. The NPQH had been one of the main offers of the NSCL. The pilot programme focused on the personalisation of headship training to make it more customised to the identified needs of each individual. 

‘The revised NPQH has significant strengths including its focus on personalised learning, the supportive environment offered by providers, its various components (in particular coaching, placement schools, online aspects, etc.) and a timeline that fits in with Trainee Heads’ aspirations. Needs identification and personalisation was a clear strength of the programme and the only barriers to learning related to individual’s learning styles and preferences.’ (p 115)
Bottery argues that the concept of Education for Sustainable Development is not fully appreciated by many school leaders. A kind way of saying that ESD does not have the same focus it has in Ecuador. Maybe the UK can learn from Ecuador what it means to participate in he ‘debate about what constitutes a ‘good society’, and what counts as ‘well-being’.’ (p 13).
5. Europe, the role of the EU and the OECD 
5.1. EU
Apart from an initiative for networking between schools the EU was rather late in fostering cooperation between member countries on school development and the role of the school leader.

However since 2011 a European Policy Network on School Leadership (EPNoSL) functions. (http://www.schoolleadership.eu/). The main theme of EPNoSL is “School Leadership from the perspective of equity and learning”
- Kikis Lessons Learnt: Contribution to EPNoSL 2012

Descriptions of the Policy Areas as defined by EPNoSL and Policy Recommendation for the development of the discipline such as:

i. More discussion and attention should be given to features of “managerialism” in the school and its associated discourse. Policy should also be directed at developing pedagogical leadership and other high-order tasks directly related to school processes such as teaching and learning.

j. EU/EC policies should be more specific in addressing inclusion and societal improvement via school education, and avoid overly deterministic and reductive models of accountability legitimised by policy.

- Kikis The European Scenery on School Leadership National Case Reports EPNoSL 2012
State of affairs in the participating countries.
- Schratz Beyond the Reach of Leading. Exploring the Realm of Leadership and Learning EPNOSL 2013
'Over time, the orientation of educational leadership has changed as new paradigms have been introduced. These new paradigms have afforded increased insights into school milieus and actions and non-actions of teachers, students, parents and other stakeholders. The view of leadership that is currently in vogue connects acts of leading with acts of learning. According to this worldview, transformation occurs when students, teachers and systems of education learn from experience in mutually beneficial ways. In the classroom, teachers are the true leaders of learning, while school leaders create favourable conditions to facilitate student and teacher growth and take a reflective stance to improvement issues at hand. In this scenario, school leaders as agents of change extend the reach of leading into the realm of leadership and learning.' (p 1)

- Kollias Critical Factors in the discourse on School Leadership from the perspective of equity and learning 2013. 

A very informative report

The report sketches in part IV:  
‘Scaffolding policy development in culturing and structuring of school leadership from the perspective of equity and learning.’
Many of the 12 critical factors are rather evident (but difficult to attain or to foster).

Intriguing is the reasoning in factor 1: …school leaders and teachers, though often sincerely convinced of their commitment to equality, sometimes tend to prioritise other.  aims, such as maintaining their subject, the school's prestige, their own daily professional survival. Especially in combination with factor 2: …. The level of spending, the sources of funding, the processes through which funding is becoming available to schools and the flexibility with which school leaders can use school funds to promote equity and learning are really important parameters to policy implementation.

The economic crisis already makes it difficult to spend more on e.g. extra tuition for weaker pupils, but if school leaders are not really aware of their low level of commitment to equality one cannot be optimistic about spending extra.

- Ward Scoping paper on school leadership and equity 2013
‘This paper offers a review of the literature on school leadership and equity in order to help provide policy with an evidence base on school leadership from the perspective of equity.‘ (p 1)

- Lumby, How can we understand educational leadership for equity and learning? 2013

‘There is a considerable literature from sociology that insists that education is primarily a transmitter of power and social relations between generations, and that the instinct of self-protection of advantaged families and classes is so profound that attempts to overcome inequity will always be overturned by new strategies devised by the privileged’ (p 3)

Building Will and Capactity (p 9)

Will: Research repeatedly uncovers the degree of self-deception of those who sincerely believe they are in favour of equity, and the ways in which self-interest prevails over equity in schools: 'self-interest is automatic, viscerally compelling, and typically unconscious'. Indications of status are unconsciously transmitted in almost uncountable number of micro-behaviours (which) may affect the actual fairness of how an individual is treated' (Bazerman, Chugh p 8)

‘There is considerable evidence that preparation programmes for leaders in many parts of the world give scant attention to leading for equity’. (p 10)

‘Those who lead and participate in preparation and development programmes may be quite comfortable with the prevalent lip-service to diversity and equity issues.’ (p 12)

- Paulsen Critical Factors in the discourse on School Leadership from the perspective of equity and learning n.d.

An external review of work done by EPNoSL
5.2. OECD
OECD is broader than Europe alone. Apart from the USA and Canada also some Latin-America countries participate (as partners) in OECD: Argentina, Brazil, Chile, Colombia, Mexico.

The influential OECD reports on innovation and management of schools build heavily on PISA-data, with a growing focus towards inequity (but mainly perceived as an economic problem)

In order of publication year:

- Pont Mejorar el liderazgo escolar, Volume 1,2, 2008
- Mejorar el liderazgo escolar, Heramientos de trabajo, 2009
- Equity and Quality in Education Supporting Disadvantaged Students and Schools, OECD 2012
- Schleicher Preparing Teachers and Developing School Leaders for the 21st Century. Lessons from around the World 2012 
- Learning Standards, Teaching Standards and Standards for School Principals CEPPE OECD 2013

- Leadership for 21st Century Learning OECD 2013 

- Wilkoszewski Steering from the Centre New Modes of Governance in Multi-level Education Systems OECD 2014

- Panorama de la Educacion OECD 2014

- Busemeyer Reforming Education Governance Through Local Capacity-building OECD 2015

- Schleicher Schools for 21st Century Learners OECD 2015 

Some details:

- Equity and Quality in Education. Supporting Disadvantaged Students and Schools, OECD 2012

'The highest performing education systems are those that combine equity with quality. They give all children opportunities for a good quality education. This report presents policy recommendations for education systems to help all children succeed in their schooling. It looks into system level and school level policies to promote equity and quality. It also provides evidence on how to support disadvantaged students and schools, as improving opportunities for them benefits education systems and societies as a whole.' (p 3)

'This comparative report gives evidence on the policy levers that can help overcome school failure and reduce inequities in OECD education systems. It focuses on the reasons why investing in overcoming school failure -early and up to upper secondary- pays off (Chapter 1), on alternatives to specific system level policies that are currently hindering equity (Chapter 2), and on the actions to be taken at school level, in particular in low performing disadvantaged schools (Chapter 3).' (p 4)

- Learning Standards, Teaching Standards and Standards for School Principals CEPPE OECD 2013
A comparative study with from Latin America: Chile, Mexico, Brazil

- Leadership for 21st Century Learning OECD 2013
The first chapter offers a good overview of OECD initiatives till 2013. See p 11 or p 52 for ‘Concluding orientations on learning leadership’ 

Chapters by gurus like Spillane, MacBeath en Dimmock.

- Wilkoszewski Steering from the Centre New Modes of Governance in Multi-level Education Systems OECD 2014

Very relevant for perspectives on the current policy of Ecuador.
- Busemeyer Reforming Education Governance Through Local Capacity-building OECD 2015

Functions of districts in local capacity-building, Germany as example.

- Schleicher Schools for 21st Century Learners OECD 2015

From the Foreword:

‘One of the secrets of the success of the International Summit on the Teaching Profession is that it explores difficult and controversial issues on the basis of sound evidence, provided by the OECD as the global leader for internationally comparative data and analysis. This publication summarises the evidence that underpinned the 2015 Summit, bringing together data analysis and experience to develop better education policies for better lives.’ (p 3)
From the Executive Summary:
Promoting Effective School Leadership

• Empower teachers to play a role in decision making at the school level

• Provide opportunities for, and remove barriers to, continuing professional development for principals

• Ensure that principals receive training in, and have opportunities to assume, instructional leadership

Strengthening Teachers’ Confidence in their own Abilities
• Build teachers’ capacity to provide instruction for all types of learners

Schools for 21St-century learners: Strong leaders, confident teachers, innovative approaches 

• Support the development of interpersonal relationships within the school

• Encourage collaboration among teachers

Innovating to Create 21-st Century Learning Environments

• Collaborate and communicate

• Create conditions conducive to innovation

• Ensure coherence (p 9)
6. Europe other: ESHA, ETUCE, Scotland, Spain, Sweden

6.1. European Secondary Heads Association (ESHA)
- Position Paper on Governance and Autonomy ESHA 2012

Governance steadily is more important (at least for the authors). School leaders then can concentrate on educational leadership. 

- Distributed Leadership in practice ESHA 2013

Distributed leadership is necessary because the school leader needs time for system leadership. 

'Furthermore, emerging distributive leadership roles and responsibilities are much more confidently recognised by school leaders than by teachers.’ (p 3) 
Not a real surprise.

6.2. European Trade Union Committee for Education (ETUCE) (Trade union perspective)

- ETUCE Policy Paper on School Leadership 2012

Some European governments have responded to the recent economic and financial crisis by following devolution, decentralisation or centralisation policies. In many instances, decentralisation has not been accompanied by adequate financial support, while in certain instances centralisation policies have taken away the rights of management, finance and governance from the local authorities, mainly from the schools to the national government level.  (p.1)

25 recommendations (not a surprise either)

- School Leadership in Europe: issues, challenges and opportunities 2012
6. Main issues and trends emerging from the survey  

6.1. Preparation and recruitment of school leaders  

6.2. Professional development of school leaders  

6.3. Working conditions of school leaders 

6.4. Attractiveness of the school leader profession  

6.5. Equality issues (just gender)

6.6. Leadership issues

However (to distinguish from innovate educational leadership), teachers’ trade unions do not underestimate the importance of administrative competences and human resource management, because they consider these as core responsibility areas of school leaders in the 21st century. The background study showed that many governments give more responsibility for implementing and managing significantly more demanding education programmes to school leadership. (p 44)

6.3. Scotland

The general teaching council for Scotland (GTC)

The Standards for Leadership and Management: supporting leadership and management development 2012. 
New standards, which are well-received.
Interesting elements:
1. Professional values: Social justice, Integrity, Trust and Respect, Professional Commitment

2. “Learning for Sustainability” is a whole-school commitment that helps the school and its wider community develop the knowledge, skills, attitudes, values and practices needed to take decisions which are compatible with a sustainable future in a just and equitable world. Learning for sustainability has been embedded within the Standards for Leadership and Management to support leaders in actively embracing and promoting principles and practices of sustainability in all aspects of their work.

3. GTC Scotland recognises that effective leadership depends on the principles of collegiality. All teachers should have opportunities to be leaders. They lead learning for, and with, all learners with whom they engage. They also work with, and support the development of, colleagues and other partners. The Standards for Leadership and Management include a focus on leadership for learning, teacher leadership, and working collegiately to build leadership capacity in others.
6.4 Spain

- Bolivar, Schools Principals in Spain: from Manager to Leader 2011

The article carries out a review of school management in Spain and its future lines of development, situating the analysis within the current European educational policies. A peculiar history makes the model of election by colleagues, with little autonomy, outdated and incapable of pedagogically leading the educational effort of the school. Throughout the article, there is a presentation of the tensions and dilemmas of the current school management in Spain: instructional leadership versus a leadership more focused on administrative tasks, on the one hand, and a greater capacity to make autonomous decisions versus normative regulation by the educational administration mark the main future tendencies in school management in Spain. The author argues that, duly situated and based on the lessons learned at the national and international levels, educational leadership is a tool that can be used to energize the public educational institutions. (p 1)
6.5. Sweden

- Johanson, Democratic Distributed School Leadership 2013

Trying to understand 'why distributed leadership allowed by law is not used formally by principals in their schools'. (p 6)
7. Asia

Another high-level consultant who worked for many governments is Hargreaves.

About his experiences in Singapore he wrote an article ‘Singapore: the Fourth Way in action’.

The article 
‘…outlines the first three waves of change termed by Hargreaves and Shirley (The Fourth Way: The inspiring future for educational change. Thousand Oaks, CA: Corwin Press, 2009) as the First, Second and Third Way that defined global educational policy and practice since the 1960s. It then introduces the main tenets of the Fourth Way, which is characterised by inspiring success stories of educational leadership and change that have led to remarkable leaps forward in student learning and achievement. The Fourth Way is distinguished by a paradigm shift in the change mindset of educational leaders of how they push educational frontiers to achieve a more sustainable future. It is defined not merely as a destination but a journey in itself.’ (p 7).

First way: innovation and inconsistency

Second way: markets and standardisation

Third way: performance and partnership

‘The Fourth Way is anchored upon six pillars of purpose and partnership that support change, three principles of professionalism that drive change and four catalysts of coherence that help sustain change.’ (p 11).

First, central to the success of the Fourth Way is the existence of a national vision that defines clearly where the country is heading. A nation needs a clear sense of who they are, what they are, why they are and where they are heading. A compelling, inclusive and inspirational vision of social, economic and educational development provides individuals with a sense of direction and purpose, cultivating citizenry and responsibility for the society to motivate excellence in performance. Furthermore, there is an overarching need to nurture professional collaboration between teachers and schools and to empower educators to reconfigure and transform curriculum and pedagogy to engage their students. Educators need to feel that their solidarity is more valuable to the professional fraternity than their solitary achievements. Third, a progressive nation requires public engagement where the government loses some if its direct control over the profession but where there is more democratic inclusion of the public in deciding the direction that the society and its schools are heading. Public engagement implies that whilst professionals gain more autonomy from the government, they have less autonomy from the public, parents and communities who are now engaged more directly with their children’s education and with the direction of educational improvement more generally. (p 12, without references).
Singapore comes out as: ‘Some practices fit snugly into the domains marked by the Fourth Way whilst in other respects, Singapore offers further insights that may challenge or add to the key principles of the Fourth Way. The use of technology as a tool of pedagogical change (Ng 2010), for example, is one of these.’ 

Given the situation in Ecuador this kind of thinking presents an interesting framework.

8. The situation in Australia / New Zealand

Over the last decades Mulford received much compliments for his research on leadership in schools in Australia. In Mulford (2012) he reflects on his research.

‘The studies reviewed stress the importance of the interrelationship between the individual, organisational and contextual in effective teaching of educational administration, organisational development in schools, leadership for organisational learning and student outcomes, and successful school principalship. These studies promote a “tinkering towards Utopia”. “Tinkering” in the sense of improvement from the inside out rather than from outside schools and from the top down, and being about small scale and developmental rather than wholesale and/or continuous change. “Utopian” in the sense of focusing on complexity and heterogeneity rather than simplicity and homogeneity in both purposes and processes. “Utopia” is about learning for all, especially through facilitating schools as communities of professional learners. However, there continues to be a need for researchers in the field to provide a stronger empirical base for policy and practice, including providing quality, culturally specific evidence.’ (p 98).

His regrets and concluding remarks are very to the point, such as:

‘Obviously, there is a need to achieve better balances in our world, including between learning what the political and bureaucratic systems require of individual schools and their leaders, and what practising professionals require of themselves and their colleagues.’ (p 113).

‘In contrast to the current dominant paradigm, which promotes the interests of private individuals through a focus on such factors as the economy, credentials and competition, our research argues that schools are needed more than ever for the important public purpose of forming active citizens for democratic publics – people with the will and commitment to shape, and participate in, an inclusive and democratic civil society and polity that are responsive to the new environment’ (p 115)

‘These three issues, the relationship between a school and its system from the schools perspective, the provision of quality evidence, particularly of surveys for use by practitioners, and public attitudes to education/schools, including re-examining the purposes of schools and their enactment from a “public” point-of-view, are now all issues for others to research further. I’d encourage you to do so, for education will have much to gain.’ (p 117).

As easy it is to read Mulford as difficult is it to read Eacott (2014) on the situation in Australia. That difficulty is partly explained by the heritage or tradition of critical perspectives on educational management. 

‘This paper explicitly fuses multiple analytical frames under what is labelled a relational approach to the study of educational leadership, management and administration being advanced by our first author (Eacott, forthcoming). The intellectual heritage of this relational approach is eclectic, drawing heavily on French social theory such as the critical sociology of Pierre Bourdieu and the pragmatic sociology of Luc Boltanski, but also critical management studies, political science, organisational studies, and given our own disciplinary location, recognised educational leadership, management and administration thinkers such as Richard Bates, Colin Evers and Gabriele Lakomski, Thomas Greenfield, John Smyth, and contemporaries such as Helen Gunter, Pat Thomson and Fenwick English’ (p 3).

Although difficult from the political priorities in Ecuador, studies of these authors deserve much attention.

Macpherson (2010) reports on the situation in New Zealand:

‘This paper explains why New Zealand’s Professional Leadership Plan 2009–2010 (PLP) will not be able to address the growing shortages of qualified, trained and experienced educational leaders needed in school and early childhood education. It reports an international literature review and a survey of the preferences of 495 New Zealand educators regarding preparatory (pre-service) and succession (in-service) leadership professionalisation strategies. Most respondents believe that the quality of system management, inadequacies of funding and support services, and poor teacher productivity are the major impediments to effective educational leadership in schools. Conversely, most also believe in the efficacy of learning leadership ‘on the job’. It is concluded that the PLP is more likely to result in continued amateurism through serial incompetence than evidence-based leadership and professionalisation. It is also concluded that school leadership responsibilities need to be redefined, redistributed and better rewarded, and that the nation needs to invest in a more sophisticated professionalisation policy and infrastructure. To this end a learning framework of nine preparatory and nine succession strategies is proposed, with 16 services to be delivered by a new peak body of professional leadership associations.’ (p 115).

9. Global developments

- McKinsey reports

This organisation published in 2007 the report ‘World best school systems’. It focussed on the quality of the teacher and teaching all students well en was widely referred to. As was the case with the successor ‘How the world's most improved school systems keep getting better’ in 2010. 

‘Almost every country has undertaken some form of school system reform during the past two decades, but very few have succeeded in improving their systems from poor to fair to good to great to excellent. This report looks closely at 20 school systems from different parts of the world, and from an array of starting points, that have registered significant, sustained, and widespread student outcome gains, and examines why what they have done has succeeded where so many others failed.

In undertaking this research, we have sought to understand which elements are specific to the individual system and which are of broader or universal relevance.

We believe that what we have discovered will help other systems and educational leaders to replicate this success.’ (p 16)

A co-report with NCSL focused completely on school leadership. The main author was Barber who had several high-ranking positions in the UK educational system. He was also co-author of the first two reports while he worked for McKinsey.

The title of the report was: ‘Capturing the leadership premium. How the world’s top school systems are building leadership capacity for the future’ To that goal the report details: 

· The identification and development of potential leaders

· The selection and placement of schoolleaders 

· The development and opportunities available to serving school leaders

· The role and development of middle-tier leaders

Fullan in 2012 also wrote an article on behalf of McKinsey ‘Transforming schools an entire system at a time’ but these were mainly his ideas he had published about before. The 4 major dilemmas (better: issues) he presents are very relevant for Ecuador.

Barber and Fullan both served as high-level consultant for many governments.

Of course all reports should be read with the question in mind: What is the intended effect on which decision makers? But that does not hold only for reports from commercial firms.

- Learning for All Investing in People’s Knowledge and Skills to Promote Development. World Bank Group Education Strategy 2020, 2011

'The centerpiece of the new education strategy is learning for all. This goal is to be attained not only through more investments in inputs (e.g., more trained teachers or university professors, a better curriculum, more learning materials), but also through support for institutional changes in the education system. The new strategy emphasizes the importance of aligning governance arrangements, financing, incentives, accountability mechanisms, and management tools with national educational goals. It explicitly recognizes that the term “educational institutions” applies not only to formal public schools and universities, but also to learning opportunities offered by organizations outside of the government sector and formal education institutions.' (p 46)

- Moorosi School Leadership Development in Commonwealth Countries 2011

‘The field of educational leadership has received significant attention in the past decade due to a growing recognition of the role of effective leadership in improving schooling experience. The paper presents findings from a study exploring school leadership preparation and development in Commonwealth countries. Respondents from several countries that are members of the Commonwealth Council for Educational Administration Management (CCEAM) participated in the study that explored the nature of leadership development provision. Questionnaires and interviews were used to collect data. The findings suggest that there is a variety of leadership learning provision and that the content appears to have changed over the years. However, the degree to which this content is shaped by local contextual experiences is questionable. The paper argues that a meaningful model of crosscultural learning for leadership development is one that is informed by context specific experiences.’ (p 59)
Interesting pages on: Leadership Development: An Overview of the Literature (p 61)
- Crawford Solo and Distributed Leadership : Definitions and Dilemmas 2012

An overview of 40 years of research on the theme.

- Evers Science, systems, and theoretical alternatives in educational administration: The road less travelled 2012

‘The purpose of this paper is to offer a critical reflection on ideas that have been published in the Journal of Educational Administration over the last 50 years that present perspectives on the nature of educational administration and its various aspects, that are alternatives to the mainstream systems-scientific view of educational administration’
- Ylimaki Comparative Perspectives on School Leadership Practice and Preparation 2013

'This study used a case study approach to gain a contextualized understanding of successful leadership across seven nations. Data sources primarily featured interviews with principals, teachers, staff members, parents, and students. Cases were analyzed within and then across nations with regards to organizational learning (OL), instructional leadership (IL), and culturally responsive practices (CRP).' (p 1)

- Avances recientes sobre el liderazgo escolar en países anglófonos REICE Septiembre 2014 Volumen 12, número 4, especial:
Contribuciones los más interesantes (con uno o más autores)

• Presentación: Avances recientes sobre el liderazgo escolar en países anglófonos

• El impacto del liderazgo en los resultados de los estudiantes: Un análisis de los efectos diferenciales de los tipos de liderazgo (Robinson)
• Efectos del liderazgo escolar transformacional en el rendimiento de los estudiantes

(Leithwood)
• Liderazgo colaborativo y mejora escolar: Comprendiendo el impacto sobre la capacidad de la escuela y el aprendizaje de los estudiantes (Hallinger, Heck)
• Evaluando los procesos de cambio. Midiendo el grado de implementación (constructos, métodos e implicaciones) (Hall)
• Reteniendo el talento de liderazgo en las escuelas (Rhodes, Brundrett)
- Verger Global Education Policy and International Development An Introductory Framework 2012

'Having laid out schematically the landscape of the different methodological and theoretical approaches on globalisation, education policy and international development it is perhaps fitting now to conclude that there remains a great deal of work to be done. Many of the debates outlined above, beyond their analytical dimension, have hugely important implications for social justice and the right to education around the world. Globalisation, far from producing a flat-world, has increased inequalities both within and between countries, and has altered the cartography of contemporary social relations and education politics. Power, and its unequal distribution, are reflected throughout these pages, and challenge us to think beyond the current mainstream in the education/globalisation relationship and to develop more inclusive, participatory and egalitarian educational policy processes. Hopefully this book can contribute to highlighting the fault lines upon which these principles can emerge’ (Concluding remarks)
- Verger New Public Management as a Global Education Policy: Its Adoption and Re-Contextualization in a Southern European Setting 2015
‘New Public Management (NPM) is one of those policy ideas that, along with public-private partnerships, child-centred pedagogies and standardized testing, has acquired ‘global status’ in education policy agendas. Since the 1980s, most countries in the world have experimented with NPM-like reforms, to the point that some consider NPM as an “administrative revolution” or a new post-bureaucratic policy paradigm’ (p 1)

Catalonia is presented as example with surprising conclusions.
10. The situation in Latin America

- Lopez Cardozo A Critical Theoretical Perspective on Education and Social Change in Bolivia A Contested Alternative Pedagogy IS Academie 2013

The title is self-explaining. Referring to Freire, but mainly to Gramsci.

‘With this new political push for radical structural societal and educational transformation, Bolivia is marking an exceptional route toward development that stands in stark contrast to mainstream (neoliberal inspired) global tendencies and generates an intriguing area for social science research. This essay aims to shed new light on Bolivian processes of social transformation through education from a neo-Gramscian theoretical lens, while also bringing in additional insights from critical pedagogy and Latin American coloniality debates necessary to understand the specifics of this case.’ (p 3).

- Antecedentes y Criterios para la Elaboración de Políticas Docentes en América Latina y el Caribe OREALC/UNESCO 2012

‘Primera Parte: Estado del Arte.

La Primera Parte del Informe busca caracterizar la situación de los docentes en la Región y las políticas públicas relacionadas, a la vez que identificar los principales nudos críticos que enfrentan los países para poder contar con los docentes que necesitan.’ (p 5)

‘Segunda Parte: Criterios y Orientaciones para la elaboración de Políticas Docentes

La segunda parte del documento contiene orientaciones para la formulación de políticas docentes en los países de América Latina y el Caribe en torno a los mismos ámbitos analizados en el Estado del Arte. Para cada uno de éstos, se proponen enunciados generales y orientaciones más específicas.’ (p 7)

‘A pesar de la intensa actividad que se registra a lo largo de las últimas tres décadas en América Latina y El Caribe en torno a la formación y capacitación de los docentes, los análisis revelan su bajo impacto en el aula y evidencian una opinión adversa de muchos directores y a veces de los propios profesores sobre los cursos, talleres, programas compensatorios y del vasto conjunto de esfuerzos que, más allá de las intenciones, no han correspondido a las expectativas de mejora de las prácticas educativas necesarias para incrementar de manera sostenida los logros de todos los estudiantes (p 50)

- Catastro de Experiencias Relevantes de Políticas Docentes en América Latina y el Caribe OREALC/UNESCO 2014

Inspiring overview of all kinds of initiatives. Unfortunately only an overview, no interpretation (yet) of the data collected. But see the next report.

- Temas críticos para formular nuevas políticas docentes en América Latina y el Caribe el debate actual OREALC 2014

Aspects of teacher policies are discussed but also the characteristics of the policies as a whole:

‘El documento de José Weinstein, La Esquiva Política entre las volátiles políticas docentes, se refiere al muy poco abordado, a la vez que decisivo, tema de la política de las políticas docentes, es decir, los actores, instituciones y procesos que hacen posible –o no- que se construyan e implementen cursos coherentes de acción gubernamental para el desarrollo del profesorado. El trabajo establece al inicio unos criterios de calidad de las políticas docentes e identifica los obstáculos que típicamente se encuentran en la Región para satisfacerlos. El autor destaca que en la Región son escasos los esfuerzos exitosos por construir consensos y aunar actores sociales y políticos tras propuestas de largo alcance, una necesidad imperiosa cuando se trata de políticas que quieren impactar capacidades. A partir de una caracterización del mapa de los actores principales y un análisis de los procesos de construcción de las políticas, el trabajo propone un conjunto de orientaciones de cambio.’ (p 6)

- Bruns Great teachers How to raise student learning in Latin America and the Caribbean WB 2014

‘Six overarching messages emerge from this study:

• The low average quality of LAC’s teachers is the binding constraint on the region’s education progress, and consequently on the contribution of national education spending to poverty reduction and shared prosperity

• Teacher quality in the region is compromised by weak mastery of academic content as well as ineffective classroom practice: teachers in the countries studied spend 65 percent or less of class time on instruction (compared with the a good practice benchmark of 85 percent), which implies the loss of one full day of instruction per week; they make limited use of available learning materials, especially information and communications technology (ICT); and do a poor job of keeping students engaged

• No teaching force in the region today (except possibly Cuba’s) can be considered of high quality against global comparators, but several countries have made progress over the past decade in raising teacher quality and student learning results, most notably Chile

• There are three fundamental steps to a high-quality teaching force—recruiting, grooming, and motivating better teachers—and substantial reform experience across and outside of LAC in all three areas can guide the design of better policies

• Over the next decade, the declining size of the school-aged population in about half of the countries in the region, notably the southern cone, could make it substantially easier to raise teacher quality; in the other half of the region, especially Central America, the need for more teachers will complicate the challenge

• The deepest challenge in raising teacher quality is not fiscal or technical, but political, because teachers’ unions in every country in Latin America are large and politically active stakeholders; however, a growing number of successful reform cases is yielding lessons that can aid other countries.’ (p 4)

Typical for the current WB approach. Focus on data collection, judging teachers on added value, rewards for schools that create added value, development for school leaders to better groom teachers in the job (Chile is mentioned as good example), support to judgement of teachers by external agents, teacher unions identified as working against necessary changes. 

- Eyzaguirre Fortalecimiento de la carrera docente CEP 2015

Critical description of the situation in Chile, 

‘En Chile, por el contrario, la situación es radicalmente distinta. La abundante oferta de programas de pedagogía, el bajo rendimiento académico de los alumnos que ingresan a pedagogía, la mala calidad de los programas de formación inicial, una estructura de remuneraciones rígida, que no reconoce el mérito y que está muy por debajo de otras profesiones afines, una institucionalidad de la educación poco eficiente, donde existe difusión de responsabilidades y donde el director no tiene las atribuciones suficientes para desempeñar su cargo de forma efectiva, dificultades para despedir a docentes de bajo desempeño y premiar a los de buen rendimiento, falta de incentivos para atraer a buenos docentes a las escuelas más vulnerables, y un Estatuto Docente que no promueve la excelencia, son los principales problemas del sistema de educación escolar en Chile.’ (p 2).

Concrete suggestions for making changes, such as:

5. Crear un bono pro equidad equivalente al 40 por ciento del sueldo, que permita atraer a los docentes destacados a trabajar a las escuelas más vulnerables. (p. 2)

In general more attention for the (formal) role of the director.

- Weinstein Qué sabemos sobre los directores de escuela en Chile 2012

Detailed research-overviews on the same themes as for teachers, but here for directors themselves. Especially see the last chapter:

Temas de actualidad en la investigación sobre liderazgo escolar: Conectando la experiencia chilena con la literatura internacional, Joseph Flessa y Stephen Anderson (p 427)

- Poggi La agenda educativa latinoamericana SITEAL 2013

‘Frente a las políticas neoliberales de los años ’90, cuando el Estado era devaluado, había que desguazarlo y privatizar parte de las áreas de su competencia, en la última década asistimos en América Latina a una revalorización del Estado que se posiciona como garante del desarrollo de ciertas políticas en torno al bien común, con matices según los paises.

Por otro lado, las organizaciones de la sociedad civil han ido ganando densidad y espesura en términos de visibilidad y de dar voz a demandas de determinados grupos poblacionales’ (p 8)

- Vaillant Liderazgo escolar, evolución de políticas y prácticas y mejora de la calidad educativa EFA 2015

A faithful description of the main story about school leadership development, combined with 4 country cases.

‘La situación internacional y, en particular, los cuatro casos presentados en este informe, muestran que no hay un único camino. Son variadas las estrategias para desarrollar el liderazgo escolar. Así el AITSL en Australia deja en evidencia el papel que pueden jugar ciertos organismos a la hora de promover e impulsar políticas en materia de liderazgo educativo. El caso de Chile subraya la importancia del Marco de Buena Dirección para delimitar el papel y las funciones que se espera que los directores cumplan para transformarse en los líderes escolares. En Corea del Sur el liderazgo no aparece como temática prioritaria pero ha sido incluido en el informe por la Valorización que la sociedad otorga a los directores y su incidencia en el alto éxito escolar. El caso de Sudáfrica constituye una apuesta a una Formación sólida y sistemática para mejorar el desempeño y aptitudes de liderazgo de los directores’. (p 21).

11. The situation in Ecuador
Major elements of the Ecuadorian educational system different from the global trends in the management of education
· Innovation from the centre versus innovation and R&D by networks of schools 

· Ideological innovation from the centre versus evidence-based innovation

· Broad humanistic goals versus focus on accountability on measurable results

· Deconcentration versus autonomy at local or school level

· Merging of small schools versus splitting up large schools

· Introduction of district level versus (re-)introduction of cooperation at local level

· Quality defined in biosocialist terms versus quality defined in neoliberal terms

· Goals defined in change towards economic reorientation versus 21st century skills

· Focus on content versus focus on data about context factors and results

· Goal oriented problem solving versus procedure oriented problem solving

· High expectations about academic study or support for leaders versus experiences with misfit between academic working style and context and actual job experiences of leaders

· No attitude of knowledge sharing versus semi-open attitude

· No supportive IT-infrastructure versus well-established infrastructure

· Authoritarian style of management versus democratic, supportive style

Major global trends in the management of education and the relevance for Ecuador

	Instructional leadership
	Instructional leadership has to be a focus in the leadership team (if a team exists). It however is not quite clear what the balance should be between a focus on the curriculum on general methods of teaching and learning or on didactics specific to subjects. 

	Distributive leadership
	Many persons in the school can exercise leadership. Vice-directors can exercise actual instructional leadership. There is no proven manner how to divide the four basic leadership practices (Building vision; Understanding and developing people; Building the organisation; Managing the teaching and learning process) under the members of a leadership team.

	Transformative leadership
	In many national systems transformative leadership is hardly possible or it is just bastard leadership smoothing teacher behaviour in the centrally prescribed direction. 

Vision becomes clear from actual actions to solve problems of students. Vision not by definition precedes action. Extensive planning processes do not guarantee involvement and practices in accordance with a vision made explicit.

	Systemic leadership
	Taking responsibility with other schools in the region for the success of all students in that region has practical consequences for many members of the school community (agreeing on the need, teaming with staff from other schools etc.). It is not confined to a group of principals deliberating about their schools.  

	Sustainable leadership
	Staying on the same track rather independently of the persons having and getting leadership responsibilities sounds attractive, but unavoidable schools have to change their characteristics fundamentally in the decades to come.

	Leadership of professionals
	Acknowledging the teachers as professionals and supporting them in their professional development, might be a return to the school with rather autonomous teachers (not much different from the situation now).

	Quality assurance
	QA becomes bureaucratic because it regards judgements of all components or aspects of the school. QA could differ year by year focussing on the problems that stakeholders see as most important (just as in politics). A similar reasoning might hold for the responsibility of a director for all activities in a school. It might be sufficient for a director to counter self-interest (e.g. focussing on the best students) and corruption of staff.

	Locally adjusted implementation of innovations
	Innovations are more successful if they can take a shape and content fitting the local situation. In practice this principle is limited by felt injustice about different rules in similar situations.
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